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The Spiral of Inquiry was developed by Dr. Judy Halbert and Dr. Linda Kaser. The Spiral of Inquiry 

supports schools/networks in taking an inquiry-oriented, evidence-based approach to learning 

and teaching – one that focuses on making the education system more equitable through the 

provision of high quality learning opportunities for all young people. The Spiral of Inquiry has six 

key stages: scanning, focusing, developing a hunch, new professional learning, taking action and 

checking that a big enough difference has been made. At each stage in the spiral, three questions 

are asked: What is going on for our learners? How do we know? and Why does this matter? The 

Spiral of Inquiry is about listening to learners and reflecting on our own practices as educators. 

The spiral image captures the nature of inquiry – a continuous process and not a fixed cycle. The 

six key stages in the framework help school teams take a disciplined approach to professional 

inquiry, but inevitably, the true process will be messy and you will move between the stages as 

needed. The spiral is never complete – new learning always brings about new questions, ways of 

knowing and new opportunities for our learners. 

 

 

 

 

 

 

 

 

 

 

 

 



 

Scanning 
What is going on for our learners? 

 
David Stoddart rests on the unceded, ancestral territory of the Secwèpemc people. We serve the 
town of Clinton and the surrounding rural areas. The school has a strong sense of community. All 
classes are multi-grade, with a wide range of learners accommodated through inclusive, 
collaborative, project based learning and land-based outdoor education.  

Our school population consists of approximately 85 students, with 43% students of Indigenous 
ancestry. The four local Indigenous Bands are High Bar, Whispering Pines/Clinton, Bonaparte and 
Canoe Creek of the Secwepemc Nation. An Aboriginal Student Support Worker supports staff and 
students with the education based on local Indigenous culture, language and traditional 
knowledge. While David Stoddart has a small student population, staff at the school ensure that 
students have many diverse opportunities throughout the province.  

School staff came together to review our plan for this 2021-2022 year. We confirmed that our 
continuing theme to deliver social emotional learning continues to be critical to keep up-to-date 
in this COVID-19 recovery environment. As a DSS team, we reviewed our previous analysis of 
three key questions provided in “Spirals of Inquiry” by Judy Halbert & Lynda Kaser (2014).  
 

 What is going on for our students?  

 How do we know? 

 Why does it matter? 
 
To guide and compare our reviews, we consulted our baseline data: the connectedness survey 
done in the fall of 2018, the Student Learning Survey from the same school year (2018-2019), and 
FSA results for 2018-2019. While comparing to last school year’s data (2020 – 2021), the staff 
analyzed differences between both sets of data.  
 
 

Focus 
What will have the biggest impact? 

 
We looked at the First Peoples Principles of Learning: “Learning supports the wellbeing of the 

self, the family, the community, the land, the spirits and the ancestors” and the CASEL “Reunite, 

Renew, and Thrive: Social and Emotional Learning (SEL) Roadmap for Reopening School”. Based 

on the values in these documents, the staff identified with the importance to leverage SEL to 

promote equity and healing as the area that will have the biggest impact for students’ capacity of 

learning. In addition, to design opportunities for the adults to connect, heal, and build their 

capabilities to support students as significant adults in the building.  



This approach aligns with the First Peoples Principles of Learning that holds “learning involves 

generational roles and responsibilities”. In promoting connections, listening, and healing among 

the adults, an increased capacity to support students will result. Further, by connecting self-care, 

with educating on the land and reaffirming ties to the community , students are more apt to feel 

supported, stronger in their skills and abilities, and develop into confident citizens for the future.  

                                                                                                 

 

Hunch 
What is leading to this situation?  

How are we contributing to it? 

 
Our hunch continues to be that we need to  

enhance our practice to implement a school-wide approach of Social Emotional Learning (SEL). 

This needs to be aligned with the parameters of the CASEL website (Social and emotional learning 

is the process through which children and adults understand and manage emotions, set and 

achieve positive goals, feel and show empathy for others, establish and maintain positive 

relationships, and make responsible decisions.)  

We also saw a recurrent theme in the need to promote self-care and reconnect with the 

community as this post-pandemic school year develops.  

 



 

Learn 
 

What do we need to learn? How will we learn this? 
 
We need to learn theories around a variety of self-regulation strategies, with further resources 
and professional development for staff.  We will also need to design opportunities for the adults 
to connect, heal, and build their capacity to support students (SEL critical practice #2).   
 
We need to secure, as a team the theory, the skills, and the implementations of social and 

emotional learning school-wide. With this in mind, our learning as a staff is to:  

 Review/learn self-care strategies and implementations 

 Collaborate around implementing SEL (Social, Emotional, Learning) school-wide 

 Dig deeper into Brain Development research findings 

 Further our knowledge on research connected to resiliency 

 Analyze the effects of the impacts of the Pandemic on teaching and learning 

Keep the First Peoples Principles of Learning at the center of our activities to guide the staff’s 

learning and implications: 

 Put learners at the center 

 Emphasize the social nature of learning 

 Understand that emotions are central to learning 

 Recognize individual differences 

 Stretch all learners 

 Build competency regarding self-awareness 

 



 

Take Action 
What can we do to make a meaningful difference? 

 
In developing this plan, the team wants to create an environment that builds upon strong 
relationships and mentorship between students, peers, and adults. With this in mind, we guide 
our work with the following inquiry question:   

In what new ways can we maximize the strengths of all adults in our community (both in and 
out of school) to provide holistic support to our students?  

In order to provide opportunities to the students to share their strengths and stretches, through 
peer mentorship and self-reflection, we as a staff plan for next year to:  

 Engage in ongoing professional learning and collaboration coordinated around the Social 
Emotional Learning principles of: 

 
o developing strategies to self-regulate 
o teaching problem-solving strategies with a trauma support approach 
o focusing on a school-wide approach to teaching SEL   

 

 Develop stronger relationships between students, peers, and adults 

 Focus on reconnecting with the community 

 Emphasize deeper learning, brain development and resilience to extend our professional 

development 

 Weave in opportunities for SEL practice and reflection, to support staff as we cope with 

post-pandemic adjustments 

 Learn more on the application of land-based education 

 
For the next year, the team is holding to the principles of “Personalized Learning” found in the re-

designed BC Curriculum. This principle acknowledges that not all students learn successfully at 

the same rate, in the same learning environment, and in the same ways. It involves the provision 

of high quality and engaging learning opportunities that meet the diverse needs of all students. 

We are committed to provide flexible timing and pacing through a range of learning 

environments, with learning supports and services tailored to meet student needs (BC Curriculum, 

on Personalized Learning).  

In addition, we will continue to seek professional development around the First Peoples Principles 

of Learning in its entirety, and specifically to learn ways to apply that learning ultimately supports 

the well-being of the self, the family, the community, the land, the spirits, and the ancestors.  

 



Check 
Have we made enough of a difference? How do we know? 
 
 

Comparison charts to our baseline data (2018-2019) 

 

Student Connectedness Survey:  

Division 2018-2019 2020-2021 

 Connected 
to 1+ 
adult 

Not 
connected 

Connected 
to 1+ 
adult 

Not 
connected 

1 88% 12% 92% 8% 

2 68% 11% 94% 6% 

3 40% 35% 71% 29% 

4 27% 20% 100% 0% 

5 15% 0% 100% 0% 

Total 50% 17% 91.4% 8.6% 

 

In comparing both years, we observed growth to 100% in students feeling connected to adults in 

the building in divisions 4 and 5 with a sustained increase overall for 91.4%. This is a strong 

indicator of the positive impact of social-emotional strategies in classrooms over the 2020-2021 

school year. Division 3 continues to have the highest percentage of students not connected to an 

adult, which coincides with the puberty years and conflicts faced during these physical changes. 

Our attention will be heightened in this division to include self-care and support with access to 

mental health community resources.  

Student Learning Survey:  

 
When asked: “At school, are you able to get the information and advice you need?” Students 
answered “many times” or “all the time” as follows: 
  

School Year Grade 3/4 students Grade 7 students Grade 10 students Grade 12 students 

2018/19 71% 56% 100% 100% 

2020/21 75% 33% 50% 50% 

 
 
 
 
 



When asked: 
Does school make you feel stressed or anxious? 
 

Students answered “many times” or “all the time” as follows: 
 

School Year Grade 3/4 students Grade 7 students Grade 10 students Grade 12 students 

2018/19 14% 22% 33% 100%% 

2020/2021 25% 50% 50% 57% 

 

Comparing data between both years, staff was able to observe that both feelings of support and 

stress in students increased overall, suspecting the impact of COVID-19 protocols. This affirms the 

importance of our central theme to build SEL supports for adults and students. 

Provincial FSA Assessments:  

Reading:  
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Reviewing this data, we notice a consistent increase of students’ results in reading, both in 

Grades 4 and 7 that are on track and even exceeding.   

Writing:  
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The Grade 4’s and Grade 7’s results show an increase of students on track compared to our 

baseline data in 2017-2018 and 2019-2020.  

Numeracy: 
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In this last area of Numeracy, both Grades 4 and 7 show an increase of students on track, with 
Grade 7’s achieving in the area of exceeding results.  
 
Overall, in comparing both sets of data we concluded that to continue building up self-confidence 
through SEL strategies, together with more classroom support, strengthens their learning in 
writing and math skills. When students feel successful at school, this adds to the feeling of 
learning achievement and success.  
 
“Educational attainment is an important determinant of health, positive well-being and future 
socio-economic outcomes” (BCCDC, 2020).  
 
In connecting these two sets of data from 2018-2019 with results of 2020-2021, our team further 
identified the impact of everyone’s well-being on teaching and learning. With this in the forefront 
of our mind, we will continue to promote positive supportive relationships and social emotional 
learning in our school culture. 
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